Our research presents reports of 20 university teachers, both genders, from different cities of Rio Grande do Sul-BR, about what they think about affectivity in their teaching, aiming to clarify which aspects would be important to be developed by teachers and students, to contribute to better learning and well-being in the university environment, with interviews, analyzing their responses with qualitative technique of content analysis, described by Morais. The theoretical framework is mainly based on studies of: Gardner, Damasio, Casassus, Ekman, Goleman, with details on the development of emotions and feelings; complemented by Mosquera and Stobäus ideas, working in the Research Group Malaise and Wellness in Teaching and Affectivity: expression of feelings in Education. The analysis revealed eight categories: 1) Feelings/emotions in teaching; 2) Behavioral Expression of feelings/emotions; 3) Self-concept in the educational environment; 4) Affectivity and interpersonal relations in educational environment; 5) Affectivity and professional qualification; 6) Affectivity as facilitating/disturbing of learning; 7) Affectivity and identification with the profession; and 8) Affectivity related to Health and Education. As results we emphasize that affectivity/feelings of university teachers is, first, directed to the Personal Aspects (categories 1, 2, 3, 7) , second, focused on Social Aspects (categories 4, 6, 8) and, finally, to Institutional Aspects (category 5), which in general leads to the understanding that, for the teachers interviewed, affect is very important in the educational context and depends on individual training (self) so you can be used positively in this environment as a tool for learning, and for healthy interpersonal relationships (contextualization).
Complementing these idea, Goleman (2012) says that emotions are impulses coming from an evolutionary heritage of the human species, which lead to immediate action, responding to a given stimulus, which will prepare the body for a certain action , which means that are the responses of the person (verbal and non-verbal actions) . Damasio (2004: p. 73) explained that "the flow of mental contents provokes emotional responses that occur in the area of the body or your brain maps and eventually leading to feelings". He states that the emotions that come before feelings. According to the author (p. 78), "the thoughts that usually cause emotions appear in the mind, trigger emotions, and these lead to feelings". So it means that the feelings that are more elaborate, translate consciously emotions that are more elementary, remembering the ideas of Vygotsky (1989) and Luria (1980) , who spoke in higher/superior forms in the human neurological development. Mora (2013) complements explaining that emotions are unconscious and, in turn, the feelings are the conscious experience of an emotion. It is in understood an emotion through that feelings is generates. Then it is understood that there is some ambiguity in the feelings experienced by teachers, some moments of satisfaction and others as frustration.
It is believed that possibly the knowledge and use of emotional understanding by teachers and students would be reflected in situations of higher welfare in Education. We agree to Heller (1987: p. 15 ) when she says that "feeling means to be involved in something", understanding that this involvement could be positive or negative, active or reactive, direct or indirect, with an amplitude related to the degree of such involvement familiarity for the information generated. The implication is a constructive factor inherent to act, think, talk, etc.
Through action/reaction are essential for meaningful learning, given that students and teachers need to be engaged in the their educational processes, which can/must be satisfying and productive for both.
However, an implication of great intensity may be limited in its duration, because there is no society that does not seek regular, somehow, the intensity and the expression of feeling and it happens through customs and rituals, and some behaviors restrict such expression. In the sense, then, selects what is important to us and our perceptions, thoughts, actions, and may be stored in our memory together with their corresponding implications.
Yet Heller (1987) argues that the feeling is not information, but the motivation, since the expression of feelings indirectly informs or explains the feelings of others about someone.
Another category that emerged was 2) behavioral expression of feelings/emotions, with attitudes in that teachers put way to reflect their positions towards its students and education, as in the following extracts:
The way you treat students, the way you talk to them. [...] Darwin (2000) , in his book released in 1872, The Expression of the Emotions in Man and Animals, puts the general principles of expressions of emotions that form the basis of his long study, explaining how did all the data collection on different continents, and describes very precisely and detailed as the expression of emotions: sadness, joy, anger, guilt, fear, among others, in both animals and humans.
According to him, the emotions constitute a heritable and adaptive system also of utmost importance in our evolutionary path as a species. He further adds that the expression of emotions can be understood as a primitive and universal language, decoded by all members of a species and little influenced by culture, which facilitates adaptation to the environment and is central to the survival of both lower animals as humans. Mosquera & Stobäus (2006: p. 128 ) defined the behavioral expression, explained that the perspective of feelings is:
Clearly manifested a reaction against a particular situation. For example, when we say or felt tenderness, began to feel hatred, was with a feeling of great excitement, in this case the word sense sets a particular reaction that occurs through the experience of the individual. The term, as described by Ekman (2011) , relates to control how they express certain emotions in different societies. The researcher investigated different cultures and observed that the general expression of emotions is universal, i.e., innate, as well as already described Darwin (2000) , in the nineteenth century, although Ekman add that culture influences in control of how it demonstrates the expression (display rule), so would be the result of social learning. Ekman (2011: p. 22) exemplifies to a survey regarding their expression of Japanese and American students, while watching scenes from surgery or accidents. The Japanese, when they were watching the scenes alone had the same expressions that Americans, but when accompanied by a researcher "dissimulated" negative expression with a smile, that is, "in particular innate expressions; in public subsidiaries expressions".
Again citing the reports of teachers, they can be understood as controlled expressions, as stated Ekman (2011) Stobäus & Mosquera (2006) believe that the behavioral expression may reflect the inner world of the subject and its affectivity. Therefore, it is understood that the behavioral expression encompasses intra-and interpersonal relationships of people and possible facilities and disorders that subjects demonstrate, to express their emotions and feelings as well as to those with whom they relate. The veracity of this statement can be based primarily on self-knowledge and permanent self-education.
The new category withdrawal of speeches and analysis was named 3) Self-concept in educational environment, with references to a vital and ongoing process that occurs individually (on yourself) and interpersonal relationships with the other(s) directly in educational environment, in particular in relations with students and the teaching and learning processes.
While the subjects extol the knowledge of their feelings and affection for self-education, D17 states that they will be the basis for an approach/interact with people more human and therefore more positive and healthy:
In all shapes and human relations emotional life is important, in the educational context could not be different, to enable a more humane and critical learning. (D17) According to Goñi & Fernández (2009: p. 28) , the self-concept is the idea that each person has of itself, referring to a cognitive and perceptual dimensions, taking into account a descriptive aspect (descriptions of what people do itself) and an evaluative aspect , as (Self)evaluation on their behaviors and qualities/defects. Mendes, Dohms, Lettnin, Zacharias, Stobäus & Mosquera (2012: p. 8 ) researched about self-image and selfesteem to understand how perception and valuation which the subject is himself , and that these two constructs are related to the way others talk about it and about what the subject himself thinks talking about it. Based on this, the authors consider that the two influence the construction of the Self, which refers to the idea that one has of herself, though it is as real as possible (self-awareness).
Based on this understanding, the authors propose the following schema, illustrating the (inter)relationship between self-concept (SC), self-image (SI) and self-esteem (SE).
Source: Mendes, Dohms, Lettnin, Zacharias, and Stobäus Mosquera (2012: p. 8 ). Stobäus (1983) points out that self-esteem will also depend on (realistic) decoding and comprehension of external situations that, in turn, inform the inner, constituting a delicate "game", in which subjects must engage more in self-knowledge and self-understanding of provoking factors and precipitants, and that dimension is closely linked to self-esteem, self-image and self-concept.
According to Schaie & Willis (2003: p. 276 ), the Self is a basic element of personality and "consists of a series of knowledge structures that help the individual to give coherence to their life experiences". In this sense, the more (realistically) and the best person knows and appreciates positively, best express feelings to him/herself and to the others, which can also be seen in the statements of some of the teachers, for example: The study of Lettnin, Mendes, Dohms & Stobäus (2013) , is based on important authors like Maslow (nd, 1987 ) Mosquera (1978 , Stobäus (1983) , Rogers (1997) , André & LeLord (2000) , Assisi et al. (2003) , Goñi & Fernández (2009 ), Sbicigo, Bandeira & Dell' Aglio (2010 , Monteiro Azevedo, Sobreiro & Constantino (2012) , who suggests that realistic/positive self-image and self-esteem improve more the performance of the subjects in educational environment, as they add healthier and affectionate (inter)relationships.
As a way of understanding contact between people, is echo through the content of the speeches of teachers in the category, called 4) Affectivity and interpersonal relations in educational environment, as reported: Unlike previous intrapersonal relationship, which is the subject's ability to relate with yourself, towards yourself, interpersonal relationship is understood as the ability that a person develops to understand and get along with others, according to Gardner (2001) , Goleman (2012) and Lettnin (2013) Although they are different, are closely interlinked, as well really know one personal needs to be able to deal well with others. To achieve this affective education, according Stobäus & Mosquera (2008) , you must, first, have good/realistic self-knowledge as teacher, allowing time to examine your life in the direction that aims to get the sense that it gives to your existence and a message that intends to disseminate among your students. Should also consider different views from them, be able to hear and understand each other, respecting him/her as an independent, unique and unfinished person. Social spaces create opportunities to have a positive/realistic relationship with others allows more openness to diversity, facing a living on a multiple and plural world.
These relationships (intrapersonal and interpersonal) are very important, also highlighted by D20, which stresses that must be worked from and greater emphasis on Basic Education, according to their experience:
A sample project, which works with the feelings, conducted at Children's Education, entitled "The feeling heart" which aims to work on personal and interpersonal relationships, highlighting the importance of good connivance, redeeming values, perceiving and reflecting on emotions, feelings and different ways to manifest them. (D20)
The psychologist Goleman (2012) considers the emotional intelligence as most responsible for the success or failure of people, during early human development. Most situations in life and work are permeated by relationships, so people with some qualities of "good" human relationships, as affability, gentleness and understanding, are more likely to succeed.
The teacher, most likely to be successful, according to Biddle, Good & Goodson (2000) , would be the one with better interpersonal relationships, and prioritizes their pedagogical processes in a more affective education.
According Dohms & Stobäus (2010) , the good/positive relationships between teachers and students are essential to create a healthy learning environment. When poorly handled, can be the main causes of learning problems, resulting in feelings of injustice, devaluation of self-image and self-esteem. Kupfer (2003) states that there are cultural clashes in everyday relationships that hinder the learning outcomes and therefore stimulate reactions such as apathy, lack of discipline and aggressiveness. Thus, it is impossible to separate the intellectual life of the affective life.
According to Maturana & Rezepka (2000) , the field of coexistence presupposes an emotional basis and defines human relationships. So, how warns D3: Galvão (2003: p. 77) states that "emotion is nourished by the effect it has on the other" and that the success of a teacher in their pedagogical tasks is related, in most cases, the environment that he creates.
Accordingly to D5 and D11:
The As says Lettnin (2013) , generally the fact of not knowing and not customize to meet the needs and individual characteristics of the subjects makes school environments permeated with unease, both for neglecting this premise that reinforces the failure of those involved, encouraging low self-esteem, low self-image, and aggression. Therefore, the environment or the context in which they establish the most healthy human relationships, it becomes essential to know yourself well and good (re)meet each other, to understand their feelings, their representations, their particularities.
According to Jesus (2004) , children, teenagers and adults, because of an inadequate process, are sicker institutions and their representatives, as the malaise can be generated by a lack of capacity, resiliency, use of coping strategies by subject to front requirements are imposed. To best experience this everyday, no need of the subject widely known their emotions and (re)actions, to further develop their skills to enhance the (intra and inter) personal and social well-being.
In this sense, according to Alzina (2010) , one should maximize the constructive behaviors and reduce the destructive, such as: violence, angst, anxiety, stress, depression, among others. The improvement in better interpersonal relationships is found as one of the suggested to increase happiness, as the investigation consulted by the author elements.
Perhaps this is why it is worth highlighting the effort expended by D15, evidenced by the following statement: "in general, I feel rejected, I have good relationship with the students and I try to have it".
According Lettnin, Mendes, Dohms & Stobäus (2013) , school life may generate great impact on self-esteem of young people, because the educational environment will bring more external interference due to extended interpersonal relations, with repercussions not always controllable only in school.
Recalling, the category Affectivity in Interpersonal Relations in the educational setting records both elements on the way that teachers sighted affectivity and feelings in the educational environment, to serve as a qualitative tool to develop affection and feelings in this context.
Another category that emerged from the analysis of the responses was 5) Affectivity and professional qualification, which describes the continuous training either through workshops, projects, plans or moments of with specific skills professionals.
In the study of Mendes, Dohms, Zacharias, Lettnin, Mosquera & Stobäus (2011) , Professional Qualification category had already been cited as understood in the sense of continuing education, and to explain it, sought support in the study by Freund (2009) , which has listed some important aspects to be considered regarding the professional qualification, such as: teachers do not let themselves be dominated by routine, keeping always open to exchange with colleagues and theoretical knowledge; experience and recreate new situations favorable to themselves and students; seek to answer the questions that arise in practice through continuing training and maintain successful strategies for teaching. Sachs (2009: p. 116 ) emphasizes the need for teachers, as well as any professional, upgrade their skills and knowledge, and in the case of teaching pedagogical skills and knowledge related to content, referring to the continuing professional development, emphasizing that "it is important as a means to maintain and sustain a competent teaching profession". Enricone (2005) believes that Continuing Education, pedagogically, turns to the improvement of soft skills, strengthening general education, teaching the subject to learn a continuous due to professional and personal needs. Portal (2007: p. 287 ) also pointed out the possibility of Universities invest:
In building a "truly comprehensive" educational culture that recognizes the inseparability of body, mind, heart and spirit; understanding that the University should favor spaces for discussion and knowledge construction, to enhance the awareness of teachers and students about the importance and need for investment in constitutive dimensions BE.
A being more professional, emotional, relational and spiritual, expresses the author, comes to meet that concern teachers surveyed, who in their speeches reveal the lack of investment in qualifying, addressing the theme of affectivity: This lack of qualification in relation to affection/feelings may reflect the processes of teaching and learning. Following the analysis of the speeches, named category 6) Affection as a facilitating/disturbing of learning describes how teachers perceive the importance of their feelings in an educational context. As the quote from D7:
The feeling itself is accompanied by neurotransmitters and hormones that boost or block the brainpower, perception, memory. Casassus (2009: p. 204 ) presents important concepts and research results about the influence of emotions in Education, stating that "learning depends mainly on the type of relationships established at school and in class", bringing also the variable that more influence on differences in learning was the emotional climate of the classroom, which comes with three others: the bond between teacher and students, the bond between the students and the atmosphere that emerges from these first variables. These elements, concludes the researcher (p. 205), "the emotions should be one of the purposes of education", due to its hugely important role for learning.
Many of the teachers interviewed have realized the influence of feelings in the educational process, as they may facilitate or disrupt learning, for example in the speeches:
The feelings [...] According to Mora (2013: p. 66) , feelings can be a food or an enemy of learning, as they are the foundations that support the processes of learning and memory:
The ideas, which are atoms of thought, which are elaborated in the neuronal circuits of the association areas of the cerebral cortex, are already imbued with meaning is pleasure or pain or a wide palette of emotional colors that make up the human world.
Also adds that the relation emotion-cognition is indissoluble binomial because the concepts developed in the brain are not as "neutral" emotion unlike are impregnated by it.
In Education Goleman (2012: p. 117) says that the flow experiences would more naturally attract students to school. Flow he defines as "the achievement of mastery in any craft or body of knowledge". The psychologist says that the school should be used for an area of spontaneous interest for the child, and encourage him/her to deepen it in higher levels until the flow in learning. Consequently, the child would feel from that positive and successful experience, and will face new challenges in other areas. Also adds that the quest flow is through learning (p. 117) "a more human, natural and probably most effective way to enlist the emotions in the service of education".
Teachers also mentioned that the good feelings/affectivity and it's improvement depend on how teachers are identified with their profession, which led to the category called 7) Affectivity for identification with the profession.
Teachers declare their professional identification when they give meaning to their work, showing love for the job, responsibility and motivation to teach: Ball & Goodson (1985: p. 18) consider that "the ways in which teachers achieve, maintain, and develop their identity, their sense of self, in and through a career, are of vital significance in understanding the actions and commitments of teachers in their work".
Freund's (2009) study revealed that teachers take pride in the profession, feeling happy to be "at the service" of another, which reveals the identification with the profession, also may generate malaise and/or teacher welfare.
In the analyzed statements appears another elements at category 8) Affectivity related to Health and Education, which deals with the good feelings of affectivity or as contributors to the health of the persons (teachers, students), through a more positive learning environment, evidenced in these statements:
Affectivity is feeling good. 
.). (D15).
The concept of health, in the twentieth century, was understood as the absence of disease but has changed effectively in the twenty-first century as a more holistic view, better understanding the health of subjects, considering the physical, psychological, social and spiritual dimensions. This more comprehensive concept had already been expressed by the World Health Organization (WHO, 2010) in 1946, setting the Health as the state of complete physical, mental, and social well-being, adding the 1999 resolution, the spiritual aspect, as stated Salum (2012) .
Despite the evolution of the concept of Health, Conceição (1994) criticizes the static conceptualization in relation to the "state of complete well-being", which does not serve to define health in daily actions. In this sense, Lettnin (2013: p. 39) , interpreting these ideas of Conceição, believes that the dynamics of practical reality, the interaction of each person with their living environment will set your health, since "this interaction permanent, the influence of the environment on the actions each person can be positive in maintaining your health or not, posing a risk to your life".
The concept of health advocated by Conceição (1994: p. 5) Thus, as Conceição (1994) , Jesus (2004) and Lettnin (2013) , people become sick in environments where their capabilities are inferior to solve/mitigate the imbalances and conflicts from the permanent interrelationship between human and practical reality. According to Lettnin (2013) , the concept of health defined by Conceição underscores the importance of the process, because health will be evaluated through the action of the subject, ie, how educators will face situations in order to seek a balance all these aspects of life. This is how teachers understand the role of feelings or affectivity in Education, in order to minimize conflicts arising from relationships, creating a more positive and healthy environment that motivates those involved in the educational process. This concept can be monitored in the following two speeches: Given all the above categories, we can think in terms of an effective Health Education, pointed from the Education to Health, and a Education to Health, pointed from the perspective of the Health sector in direction to Education, both improving the development of healthy feelings and affectivity.
Final Considerations
From the results, it is possible to better understand the affection/feelings of university teachers is, first, directed to the Personal Aspects [1) Feelings/emotions in teaching; 2) Behavioral expression of feelings/emotions; 3) Self-concept in the environment educational, and 7) Affectivity for identification with the profession], second, focused on Social Aspects [4) Affectivity in interpersonal relations in the educational environment; 6) Affectivity as a facilitator/disturbing learning, and 8) Affectivity related to Health and Education and], finally, the Institutional Aspects [5) Affectivity in professional qualification], which, in general, makes us understand that, for the teachers interviewed, develop positive affectivity is very important in the educational context and depends on the individual formation, so it can be used positively in this environment as a tool for improving learning (interpersonal relationships) in a permeate of affection environment to allow reflection on the health of those involved, to modify it more positively.
As pointed out by the interviewed participants, the demand is to institute actions aimed at not only improving the professional , but also the personal aspects, dealing with cross-cutting themes, getting to know the context in which they operate, such as subsidies to create good and healthy links with colleagues and students.
Thus, it is understood that teachers and education managers need appropriate knowledge of Neuroscience and Emotional Education, in order to use them in their teaching and personal practice, seeking a better climate of classroom, a better relationship between them and their students, and, consequently, a better student learning, as well as in your own personal life, because many times the teacher is a real mentor, an example to be followed by others (their students, their colleagues, their family, the community in which it is inserted and active).
